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AGENDA
Facuilty Meeting
4:20 P.M., November 6, 1961. Dyer Memorial Hall
I. Individual Independent Study for Honors at Graduation.
At its third meeting, October 24, 1961, the Faculty-Administration
Committee moved that they recommend to the Faculty that all students
having a sufficiently high cumulative average be invited at the end
of their Junior year to work on Individual Independent Study for
Honors · at Graduation.
II. New Course.
The Faculty-Administration Committee recommends adding the following course to the Rollins Curriculum:
SPANISH 419,420,421. SURVEY OF SPANISH AMERICAN LITERATURE
Representative movement., authors and works from early times to
the contemporary period. Prerequisite: Spanish 206 or its
equivalent. 5 credits.
III. Announcement.

Mr. Dorsett., a member of the Faculty-Administration Committee was
elected by and from that Committee to serve as one of the three
Faculty members on the Joint Committee of Trustees, Faculty and
Students. Mr. Dorsett will serve a one-year term. He will serve
along with the other two members of the Faculty portion of the
Committee, as the Evaluation Committee to review the new student
government after its trial period. The other two Faculty members
on this Committee are Mr. Banner and Mr. Thomas.
IV.

New Student Government:
Approval of the full operation of the new Student Government framework, and the Rules Book •.
At its second meeting, October 17, 1961, the Faculty Administraticn
Committee voted to recommend to the Faculty that one man and one
woman of the four Faculty members presently on the Student-Faculty
Discipline Committee be elected to serve as the Faculty portion of
the Supreme Court for a period of two years (this being the length
of the trial period).

V.

Profile - 1961._ Dean Rich (Leaflet with Agenda)

VI. Articles of Interest.
Center For Practical Politics Seminar Techniques (See
Attached Pages)
Teacher Supply and Demand in Universities., Colleges, and Junior
Colleges, 1959-60 and 1960-61 Research Report (See Attached Pages)

Faculty Meeting Agenda Cont.
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(Articles of Interest Cont.)
Social Science Research Council Grants on National Security
Policy. · • (See Attached Page)
Year-Round Operation of the State University System
"The attached pages from the Office of the Board of Control,
Tallahassee, Florida., are published to the faculty for their
information. I think we need to reflect on what the implications
of this plan and action are for Rollins in the future."
Memorandum from Hans Rosenhaupt with excerpts from an extensive
report to the Ford Foundation. (See attached pages)
Characteristics of Good Study Space For The Typical Student.
(See attached page)
Excerpts from Prospect For America, The Rockefeller Panel Reports.
(See attached memorandum from Dean Scroggs)
New Horizons in Education.
George Gardner.)

(See attached copy of letter from

-.
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MI NUTES OF THE FACULTY
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1961-1962

The second meeting of the Rollins College Faculty of
1961-1962 was held in Dyer Memorial Hall, Monday, November 6,
1961, at 4:20 p.m., Dean Scroggs presiding.
The followinP.: members of the faculty were present:
Mr. Adicks, Mr. Allen, Mr. Anderson, Mr. Banner, Mr. Cooke,
Mr. Darrah, Mrs. Dean, Mr. Dewart, r,Jr. Dorsett, Mrs. Drabik,
Mrs. Draper, Miss Drinkwater, Mr. Edwards, Mr. Evans,
Mr. Felton, Mrs. C~Gleason, Mr. Griswold, Mrs. Hansen,
Mr. Hardee, Mr. Hellwege, Mr. Hufstader, Mn. Koontz,
Mr. Landsman, Mr. Likely, jl·:r. Lovejoy, Miss Lovell 1
Mrs. Magoun, Mr. Mahan, Mr. Marcotte, Mr. Miller, Mr. Momsen,
Miss Moore, Mrs. Morehouse, Miss Ortmayer, Hiss Packham,
Mr. Pasternak, Mr. Peterson, Mr, Regnier, Mr. Rich,
Mr, Rosazza, vir. Ross, Mr. Saute , Miss Shor, Nr. Silins,
Mr. Smith, Mr. Stetler, Mr. D. Thomas, Mr. Trapnell,
Hr. Vermilye, Mr. Vestal, Mr. Waidner, Mrs. Watson,
Mr. Wavell, Mr. G. Wilson, Mr. Wolfe, Mr. Wright.
The minutes of the previous meeting were approved.
Honors at graduation,
invi tatfon based on
cumulative average

On the recommendation of the Facult3-Administration
Committee, it was moved and seconded that all students
having a sufficiently high cumulative average be invited
at the end of their Junior year to work on Individual
Independent Study for Honors at Graduation. The motion
was carried. (This revises the catalog statement that
Rollins Scholars with sufficiently high average be
invited.)

Spanish 419,420,421
approved.

On the recormnendation of the Faculty-Achninistration
Committee, the following new course in Spanish was
approved by the Faculty:
SPANifH l.il9, 420, h21. SURVEY nF ,<~PP.NISH .Al\ERICAN LITERATURE , Representative movement, authors and uorks from
early times to the contemporary period. Prerequisite:
fpanish 206 or its equivalent. 5 credits.

Mr. Dorsett elected
from Faculty-Adm.
Committee to serve as
a faculty member on
Joint Committee

Dean Scroggs announced that Mr. Dorsett, a member
of the Faculty-Administration Committee was elected by
and from that Committee to serve as one of the three
Facult~ members on the Joint Committee of Trustees, Faculty
and Students. r·1 r. Dorsett will serve a one-year term. He
will serve along with the other two members of the Faculty
portion of the Committee, as the Evaluation Committee to
review the new student government after its trial period.
The other two Faculty members on this Committee are Mr.
Banner and Mr. Thomas.

Student Government
Dean Vennilye moved that the full operation of the
approved provisionally new student government framework, and the Rules Book,
be approved by the Faculty for a trial period ending
June 1, 1963, with the provision that cases coming to the
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Student Government
the Lower Court, which in that court's judgment would
approved provisionally lead to dismissal or suspension of a student, shall be
(cont'd)
referred to the Upper Court for hearing and decision.
The motion was seconded by Mr. Stone, and carried.
Hamilton and Shor
elected to Upper
Court

The Faculty-Administration committee recommended that
one man and one woman of the four Faculty members presently
on the Student-Faculty Discipline Committee be elected to
serve as the Faculty portion of the Upper Court for a
period of two years. Mr. Ross moved that the election be
by ballot. Motion seconded and carried. Mr. Thomas
moved that the faculty accept as nominees the four Faculty
members of the Student-Faculty Discipline Committee, and
that the meeting be opened to further nominations from
the floor. The motion was seconded and carried. Mr. Ross
was nominated. There being no further nominations, it
was moved, seconded, and carried that nominations be
closed. On written ballot, .Mr. Hamilton and Miss Shor
were elected to the Upper Court.
Dean Rich presented and commented on the admissions
profile of the entering class, for the information 6f the
Faculty.
Dean Scroggs called attention to several articles
of interest to the Faculty which were distributed with
the Agenda of the meeting.
The Fae ul ty adjourned at

5: 05.

Richard s. Wolfe
Secretary of the Faculty
RSW/ba

CENTER FOR PRACTICAL POLITICS
ROLLINS COLLEGE
SEi\IINA~ TECHNIQUE
A seminar is a productive group activity of original inquiry.
To understand seminar method a student must be aware of the processes which go on within the conference group and equip himself
to occupy any one of seven functional participation roles until
practice becomes a habit.
These seven identifiable roles in the seminar are:

1.

PROPOSING, i.e., putting forward for consideration a
problem, together with data essential to an understanding of the issues and with or without a suggested
course of action

2.

CLARIFYING, i.e., asking for more information or explanation so that members of the group can meet one
another on the common ground of clear, factual understanding

3.

EXPLORING, i.e., pursuing the consequences of a possible course of action to its possible outcome

4.

WEIGHING, i.e., balancing possible consequence against
possible consequence in the search for the one best
course of action

5.

FORI\TARDING, i.e., encouraging the flow of discussion
by drawing others out, flexibly shifting from one
role to another, mediating to find common ground,
catalyzing the activity

6.

SYNTHESIZING, i.e., selecting workable ideas with
acceptable consequences, cor.1bining them into practical patterns, formulating the refined and unified
group discovery into lucid statement, accepted by the
group as a policy

7.

PROGRAMHING, i.e., defining the next steps by which
the accepted policy is to be put to tvorl:.

In the productive seminar members take up the seven different
roles as necessary to mature the discussion. A mature seminar
group multiplies results. Because each individual in the group is
different, he sees a part of the problem from his own e:~erience
and context. As the members inspect the issue fror.1 their special
points of view, each contributes from his experiences and all learn
from each. The result which emerges is something more complete
than existed in any one mind or the sum of all the minds.

Seminar--Page 2
}~ture seminar roles can be practiced in any working session
by r.1er.1ber awareness of the seven elencn tary processes. As a
training technique a member can preface his comment by identifying the role which he proposes to occupy.
Thus for exar.1ple, as
an e,~plorer he can lead into his stater.ient by saying:
"Let me
explore this idea for a mor.1ent • 11 Or as a clarifier he can begin:
11
11
Hay I ask you to clarify this point ? 11 A weigher can say:
Now
9
11
let s balance the consequences of Course 1 against Course 2.
A
synthesizer may lead on by saying: "Let 9 s see if I can pull these
ideas together to see if this is what we have in mind. 11 And the
programmer can continue: 11 \vhat do you think of these suggestions
for the next step? 11
While the habit of mature seminar participation is being
built up, it is sometimes helpful to have a card at each chair
so that each r.ier.iber can keep a record of his own roles as he occupies them in the course of the session. Such a card simply lists
the processes:
PROPOSING

-

CLARIFYI!:JG
EXPLORING
1vEIGHING
FORWAiillDTG
SYUTIIESIZIHG
I

?ROGRiUIHDJG
-

I

Each ti1:ie a ser.iinar r.1ember occupies the role, he marks a
plus ( +) after the process.
Sor.1etic1es it is good practice to appoint one r.1ember of the group to give a critique at the end of the
session to evaluate how the skills are developint; and the roles
are being perforr.1ed.
By an awareness of the processes and training in the habits
of role participation, seminar members outgrow imr.1ature, timeconsuming, and sometir.1es subjective performance which all too
often handicap conference behavior.
Ser.linar Diar;rar.1

·er
c1.arif :i.

Programmer
Problem

Explorer

MEMORANUDM

ROLLINS COLLEGE

From:

Schiller Scroggs

November 6, 196r

To:

All Members of the Fa.cult y

Subject:

Teacher Supply and Dem~.nd in Universities, Colleges, and Junior
Colleges, 1959-60 and 1960-61 Research Report, Higher Educational
Series, 1961-Rl2 Published by the National Education Association

The above brochure is available for reference. It is at present in
The Office of the Dean but will shortly be transferred to the Mills Memorial
Library. This is a very interesting document. For instancei
62 3/10 per cent of those who earned doctor's degrees in 1958 - 59, 195960 (1,677 persons) entered a. new occupation. Only 31.5 continued in
the occupation they followed when they entered the graduate school. Of
the 1,045 persons in this ca.ta.gory reported 63 6/10 per cent of them
entered educational service and 36 4/10 per cent entered non-educational
service.
In the field of mathematics, 479 were reported. 47 9/10 per cent of
whom entered a new occupation and 49.0 per cent remained in their same
occupation. Out of 278 mathematicians reported in this period of time,
80.9 per cent entered educational service and 19.1 per cent, other service.
This means that of 225 new doctorates in mathematics who entered educational service there was available only .13 doctorates for each of the
1700 colleges in the United States. This, of course, tells a very obvious
story.
Of 1,864 doctorates in chemistry 75.9 entered new occupations vs. 21.0
continuing in the old one. Of 1,414 chemists who entered new occupations
upon graduation 65.1 per cent entered non-educational service and but
39.9 entered the educational service. This means., in other words, that
during these two years we obtained only 495 new doctors in chemistry.
The situation is even more critical in geology, not much better in
physics•
The social sciences seems to be furnish~ng much more perrcentage wise
to college teaching. Economics, 77.] of those who entered new occupations
go to economics; 91.6 of those in history go to educational service;
88.3 in sociology go to educational service; and so on. Looks very
good until one observes that the totals are respectively 214, 238, and
119. In spite of the high :. pewcentage the base figures still don't
bring much recruitment.
Only about¼ of the new college teachers in the United States have
earned a do'c tors degree.
Many new college teachers have not obtained master's degree status.
The per cent of new teachers who are women is not materially increas ing, 27.7 in 1953-54, 24 per cent in 1960- 61.
The survey seems to indicate that the shortage of qualified teachers
will become more acute in the years ahead ., Of 1.,085 institutional

2

reports, 826 or 76.1 per cent indicated that belief. Some foresee a
worsening in all fields or most fields, but the listing of specific
fields brings the future problem into sharper focus. Among the 826
officals 525 or 63 6/10 per cent list mathematics as the field in
which difficulty is likely to expand, foresee a greater struggle ahead
to get qualified .physical science teachers, are fearful of greater
difficulties in foreign language ( page 22).
This is but a cursory selection of more or less sensational items to
bait the interest of the reader. The data stro~gly points towards the inevitability of every college having a strong faculty committee dedicated
to bringing the career of college teaching more effectively to the attention of their better students.

Schiller Scroggs

ss/ehm

Social Science Research Council
Grants on National Sec t:ri ty Policy

The SS~ has announced the cont:i..nuation and expansion during 1961-62
and 1962-63 of its program of Grants for Researeh on National Security
Policy. Grants will be awarded for research on politic al and economic
aspects of national security policy of the u. s. since 1939. In addition,
applications are especially welcome for research in the following areas:
(1) comparative studies of European and American civil-military relations;
(2) sociological studies of civil-military relations and of the military
establishment; (3) studies of the relationships among military officers,
natural scientists and civil officials of the federal government.
Applications areinvited from economists, historians, political
scientists, sociologists, and others possessing the Ph.D. or its
equivalent. Soecial consideration will be given applicants from liberal
arts colleges and other institutions that do not possess adequate
financial resources for support of faculty research in this area, as
well as younger scholars prepared to undertake such research. Funds
may be used for travel and other research expenses or for maintenance
in lieu of salary, or both, for periods up to a year or longer.
Application on forms supplied by SSRC must be received at the SSRC
office (230 Park Avenue, N.Y. 17) not later than January B, 1962;
awards will be announced about March 1, 196~.

Office of the Board of Control
Tallahassee, Florida
October 16, 1961
YEAR-ROFND OPEEA'l'I0N OF 'lH t~ STA'i l UNIVERSITY SYSTEM
Genesis of the Plan - The State of F1.orida has proceeded systematically
to make provision for its rapidly growing collegiate enrollments.
Following carefully formulated plans the State has established a statewide system of locally-controlled community junior colleges, and it has
expanded and f urther developed the State Fniversity System in an effort
to provide suitable educational opportunities for the increasing numbers
of students who are both willing and able to profit from education beyond
the high school.
Concurrently there developed an awareness that the ~tate's ability to
provide for all of the students who ought to attend college in F1.orida is
contingent in part upon the attainment of fuller utilization of existing
and new institutional facilities. While steps were being taken to
incre.c: se the utilization of instructional space under the present calendar
the Board of Control developed an active interest in utilization of the
plant t hroughout the entire year. The Board of Control in November 1959
directed that a careful study be made of the advisability of operating the
State University System on a year-round basis.
Following preliminary examination of the possibilities for year-round
operation the System-Wide Committee on Admissions proposed that serious
consideration be given to the possibility of financing such operations
under a trimester plan.
The 1961 Session of the Florida Legislature indicated its serious interest
in year-round operation of the State Universities by providing for each
of the universities a supplementary appropriation for the year 1962-63
that is cc., ntingent upon (a) 11 the full implementatio i, of trimester or
four-quart er plan," including the re~uirements that the universities 11 take
whatever steps may be necessary to encourage a uniform level of enrollment
throughout each of the instructional periods."*

ifChapter 61-400, Section 2, provides: Items 112, 117, 126, 130,
and 143 are appropriated contingent upon full i rnplementation of trimester
or four~quartcr operation at each of the f our existing institutions of
p_ighe_3: education, beginning no later than September, 1962. It is the
intent of t he Legislature that each of the three semesters or four
quarters shall be as equal as poss ible in number of course offerings and
hours of instruction and that the universities shall take whatever steps
may be necessary to encourage a uniform level of enrollment t hroughout
each of the instructional periods. The Budget Commission shall not
release any portion of any of the enumerated contingent items until the
Board of Control has certified and the Board of Education has determined
that the above conditions have been f ulfilled by the institution for
which the item is appropriated.
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Upon the recommendation of the Executive Director the Board of Control at ·
its July 1961 meet i ng determined that all of the institutions in the
State University System will operate under the same t ype of year-round
plan and that the several institutional calendars will be uniform with
respect to the dates associated with the opening of each of the terms.
At that same meeting the Board instructed its Executive Director,
working with the Council of Presidents and the System~Nide Committee
on Calendar, to provide it with recommendations concerning the plan for
consideration by the Board at its October 1961 meeting.
Rationale for Year-Round Operation - While the wide-spread interest in
year-roimd operation is occasionea in part by the need to serve larger
numbers of students, there are academic considerations which call for
such calendar reform.
With the recognition of our cultural dependence upon the colles e-educated
segments of the population has come the imperative that students complete
the initial phases of their professional preparation in time to assume
their professional responsibilities at the age of their greatest strength
and energy. The availability of full programs of instruction on a
year-round basis will make it possible for society to obtain longer periods
of service from its professionally educated manpower as well as to have
that service available at an earlier time.
While there is an insistent demand for professionally trained manpower
today., there is also a clear rec c·gnition that professional education must
be t horoughly integrated with liberal education. Under year-round operation
it is possible for both liberal and professional education often to be
completed within the time traditi onally devoted to one or the other.
Apart from academic considerations year-round operation has significant
admj_nistrative advantages. Since a given student body can complete a
traditional four- year program in a little less than three years, the
acceler2_tion under year-round operati :;n has the effect of permitting
the enrollment of the equivalent of one additional class
without addit :i onal instructional and residential space. Furthermore
year-round operation permits the spreading of university overhead costs
over the larger output resulting from the operation of an additional term.
The utilization of instructional fac ulty services over a longer period
each year is another important advantage in the fact of the critical
shortage of well-qualified teachers. The plan for year-round operation also
enables faculty members to increase their earning power.
Year-round operation is being undertaken in the State University System
of Florida because it permits the more effective use of resources to
accomplish educational objectives which are consistent with the demands of
the times and which are in harmony with the maturation of college students.
Plans for Year-Round Operation - In the course of deliberations leading
to this renort, every effort was made to appraise the features of the s
several ways in which year-round operation can be attained rather than
to argue the merits of each possibility against the merits of every other

possibility•. Nevertheless, principal concern was with the possibilities
under either a three- or four-term calendar.
Under a four-term calendar, with a full quarter during the summer months,
consideration was given to the possibility of organizing ins t ruction in
semester hours courses as well as in traditional quarter ho ,1 r courses.
The trimester calendar was considered with alternate beginning dates as
well as with a variety of arrangements for the summer trimester.
Criteria Involved - While there is relatively little objective evidence
against which the relative merits of three- and four-term calendars can
be judged, the following criteria were used in the consideration of the
possible plans for year-round operation in the State University System:
1.

The plan must allow a maximum amount of time for instruction
with a minimum amount of time required for academic housekeeping
activities such as registration of students, reporting of
grades, and shifting from one class to another.

2. The plan must reduce to a minimum the need for the universities
to take administrative steps in order to attain a uniform distribution
of the instructional load throughout the several terms of the year.

3. The plan must permit the organization of student work load in
units which are both manageable and efficient.

4.

The plan must not require more course revision initially than
can be accomplished in an orderly fashion durinp the remainder
of the cuITent year.

5.

The plan must make provision for the enrollment of teachers
employed durinp. the academic year in the public schools.

6.

The plan must avoid any major breaks for holidays during the
•course •oS any·t,erm.

7.

The plan must provide for the operation of the instructional
program throughout the year with only one extended period
allowed for rehabilitation of space and for family vacations.

The Plan Recommended - A plan with three trimesters of fifteen to
sixteen weeks in length is recommended for use throughout the State
University System beginning with the year 1962-63. Under this plan the
separate institutional calendars shall be so arranged that the first
trimester will close immediately prior to Christmas and so that the dates
associated with the opening of each term will be essentially unifonn
throughout the system. Provision shall be made in the third trimester
for a major block of instruction extending throughout the entire term,
and during that term there shall be a period of seven to eight weeks so
timed as to permit the enrollment of teachers employed in the public
schools as well as other students who will desire to enter or to continue
their studies Eluring that period. Any of the universities may elect to have
a similar period at the beginning of the third trimester.

Implementation of the Plan - The adoption of the above trimester plan
would provide a framework withi n which the objectives of year-round
operation can be achieved, but the full i mplementation of the plan will
require ster"Js beyond the development in the universities of their institu tional calendars.
Among the most pressing of the decisions which have to be made in the
implementation of the plan relate to faculty salaries and to conditions
of faculty employment. ~Thile initial discussions have been held with
regard t o various possibilities, the Executive Director, working with
the Council of Presidents and the System-Wide Committee on Calendar,
will forn1ulate proposals and make recommendations to the Board of Control
at an early date following the action by the Board on the adoption of
a plan. These decisions need to be reached in time to permit orderly
arrangements for staffing the i nstructional programs for 1962-63.
The atta:;_nment of the objectives o f ' year-round operation, and more
immediately, the meeting of the conditions under which the suppl ementary
appropriations for 1962-63 will be available, requires that all r easonable
steps be taken to encourage a uniform level of enrollment throughout the
three trimester.
While the Board of Control has a responsibility for certifying that the
universities have taken necessary steps to enc ourage uni form enrollment,
the nature of those steps is so intimately related to institutional programs
and to institutional objectives that initially the indetification and the
introduction of those steps should be undertaken in each of the Universities
in the System. If, in the judgment of the Board of Control, the Universities
are uns uccessful in taking effective steps in the attainment of a uniform
distribution of the instructional load t hroughout the three terms, the Board
should be prepared by policy decisions and by regulations to provide such
additional encouragement as ~ay be required to attain that objective.
In order t hat the institutions will have a mechanism for the exchange of
plans for the implentation of the trimester plan, and in order that the
Board of Control will have information concerning the nature and effectiveness of the administrative steps taken in the Universities, the SystemWide Committee on Calendar should be retained.
RECOM1ENDATION FOR ACTION ON YEAR-ROUND OPERATION
The Executive Director recommends that the following policy concerning the
calendar for the State University System be adopted by the Board of Control
effective for the year 1962-63:
The institutions in the State University System shall opera t e under a
trimester plan with three terr:s of fro m fifteen to sixteen weeks in
length each year. Each of the instituti ons and the System as a whole
shall make every reasonable effort ot attain and to maintain a uniform
distribution of instructional load throughout the three terms.
The institutional calendars shall be so arranged that the first trin1ester
of each year closes immediately prior to Christrr.as and that the dates

•I
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-5associated with the opening of each term will be essentially uniform
throughout the System.
There shall be a System-Wide Co i mittee on Calendar to (a) advise the
Board of Control through the Council of Presidents concerning the ways
in which a uniform distribution of the instructional load can be
achieved and (b) recommend annually to the Council of Presidents the
dates associated with the opening of each term.
0

Provision shall be made in the third trimester for a period of seven
to eight weeks for the enrollment of teachers en:ployed in the public
schools and for other students desiring to enter or to continue their
studies during that pertod. Any of the universities may offer a
si milar period at the begj_nning of the third trimester.

CHARACTERISTICS OF GOOD STUDY SPACE FOR THE TYPICAL STUDENT
1.

A small room where one may study alone or with possibly one or two
other students.

2.

A place being used exclusively for study-at least at the time.

3. Freedom from distractions of movement and noise caused by other people.

4.

Freedom from distraati-0mi of noise from physical sources, e.g., telephones,
plumbing, clanking radiators, typewriters, etc.

5. Good lighting.
6. Temperature and ventilation under personal control.

7. Easy access to books and other study materials.
8. Comfortable chairs, adequate desk space, and book shelves.
9. Some chance to relax, wear "easy" clothes, etc.;

and for smokers,

freedom to smoke.
10.

Decor and furnishing which are plain but not ugly, definitely not
plushy or arty.

The above points are taken from a report made by a committee
attempting to find out what elements went into the making of an ideal
school. It resulted from a survey made of students from Mount Holyoke,
Amherst, the University of Massachusetts and Smith College.

IV O
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ROLLINS COLLEGE

MEMORANDUM

November 6, 19:> l

From:

Schiller Scroggs

To:

All members of the Faculty

Subject: Prospect for America
Vllhatever a major foundation sponsors energetically in the United
states is of national importance, if for no other reason than the caliber
of the persons involved, the experience and astuteness of intellect which
they bring to the project, and emphasis by arrangement which the publication of the results undergo and the widespread dissemination which the
foundation usually effectuates.
This more or less profound modification is my reaction to Prospect
For Ameri6a, the Rockefeller Panel Reports. The Special Studies Project
-;:;r-The Rockefiller Brother's Fund, organized in 1956, sought, according
to the preface, to do three things:
1. To define the major problems and opportunities that will challange

the United States over the next ten or fifteen years;
2. To clarify the national purposes and objectives that must inspire
and direct the meeting of such great challanges; and
3. To develop a framework of concepts and principles on which national
policies and decisions can be soundly based.
This project grew out of a belief that the United States, in the
middle of the twentieth century, found itself in a critical situation requiring the urgent attention of thoughtful citizens.
This, then, has been an effort *****
to look upon America as it is, at
this critical time, to try to design what is e~pected of America - and
what America must expect of itself.
( end of quote )
The -reports are entitled:
The Mid-Century Challange to u. s. Foreign Policy
International Security: The Military Aspect
Foreign Economic Policy of the Twentieth Century
The Challange to America: Its Economic and Social Aspects
The Pursuit of Excellence: Education and the Future of America
The Power of the Democratic Idea
A glance through the table of contents arranged under these report titles
just about covers the waterfront of the problems of collective social
living.
The book is available in the Mills Memorial Library.

Schiller Scroggs
ss/ehm

'?" /
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BOOK IS AVAILABLE IN THE OFFICE OF THE DEAN OF THE COLLEGE.
COPY

PAN AM-PRICAN 1r.TORLD i'.I HWAYS
September 29, 1961

Dear Mr. Scroggs:
Under separate cover, we 1 re mailing you a complimentary
copy of our recently published 11 New Horizons in Education."
It is the first book of its kind ••• a comprehensive, illustrated
student guide to the principal universities of the world.
Wetre sending this copy so you may see for yourself how useful
a tool 11 New Horizons in Education" can be for anyone thinking
about study overseas. I'm sure you will agree-after looking
through your own copy - that this is an unusually compact,
thorough source of the basic information necessary to any
prospective student abroad•

'. l

177 universities, in 38 countries, are covered ••• with information,
for example, on each university's tuition, calendar year, language
of instruction and courses of study ••• as well as costs of food
and lodging. Students, also teachers and others who advise
them on foreign study, will find this a handy guide in ~electing
a school abroad, in estimating · costs, applying for admission
and planning a course of study, whatever its duration.
Most likely there are in your own school a number of teachers
and 8tudents who would like to use this guide ••• or refer to it.
Enclosed is a bulletin board poster which can be used to br:i ng
"New Horizons in Education" to the attention of interested
people in your school. As you will note, this poster is a
pre-print of an advertisement which is to appear in Life
Magazine.
I hope you 111 enjoy your copy of the book and that you'll agree
the infonnation it contafos is worth calling to the attention
of your students and faculty through the bulletin board poster.

GG/DR

/s/t/ George Gardner
Educational Director

Enc.

P.s.

If you 1d like to order additional copies of New Horizons in
Education, write to me enclosing remittance at ~p2 per copy,
or place your order through the handy order envelope you'll
find enclosed with your complimentary copy of the book.

Y) i)r. (, I ):J/. (
t'I'
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WOODROW1tJIISON
NATIONAL FELL01rJSHIP FOUNDATION
32 Nassau Street, Prj_nceton, New Jersey
Telephone Walnut 4-4666
Hugh Taylor, President
Hans Rosenhaupt,
National Director
COPY
October 18, 1961
MEMORANDUM TO CAMPUS REPRESENTATIVES
FROM HANS ROSENHAUPT

1.

Nominations to regional committees are flowing in at a good
pace. Please tell your colleagues that we accept nominations
postmarked October 31, 1961.

2.

If someone in your institution is collecting nominations in
order to forward them in bulk, please ask him to send them
off at once, prior to the de~dline of October 31, 1961.

3.

If you have not yet reminded your colleagues of the Woodrow
Wilson Fellowship competition, please do so now. The absolute
minimum of effort would be distributing brochures, preferably
with a note from you. It m~y be too late - or unnecessary to arrange for a luncheon, but you may want to remind at least
key persons, such as heads of departments, by calling them on
the telephone.

4.

We continue to be particularly interested in candidate in foreign
languages and in economics. Don't overlook schools of business
administration as likely sources for economics majors.

5.

The enclosed excerpts from an extensive report to the Ford
Foundation may interest you.

#################
NOTE:

It is too late to do anything now;
several nominees.

we hope Rollins had

I
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Appendix to Part II
Woodrow Wilson Campus Representatives:
In March, 1961 out of 1185 Campus Representativ~who had been asked for
information about themselves, a total of 1008 replied. Of these, 982
are tabulated in the following paragraphs; the remainder arrived too late
to be included in the statistics. Since not all respondents answered all
questions, and others gave two answers to one question, the following
figures do not tally with the total of 982 querlionnaires surveyed.
Eighty-six per cent of the representatives who replied are men, and
their average age is 47. Sixty-seven per cent list Ph.D. degrees, 18 per
cent Masters, and seven per cent D.Ed. degrees; 21 have no degrees higher
than a Bachelor's degree. In addition, the Campus Representatives surveyed here hold a total of 46 honorary degrees. They are primarily students
of the humanities; 140 list English as their field, and 114 history. Education ranks third -- 31 are teachers of education. The other fields of study
in order of frequency are languages (30), political science (23), psychology
and sociology (each 22), classics (21), philosophy (20), chemistry (19),
mathematics and physics (18 each), biological sciences (15), economics (10),
religion (8), art and archaeology (5), music (4), and geology(2). A large
number did not mention a field of specialization and a few are in fields
unrelated to the Woodrow Wilson program such as engineering, business administration, secondary education, and agronomy.
Two hundred twenty-seven Campus Representatives are deans, 151 full
professors, and an additional 87 hold both titles. Eighty-eight Campus
Representatives are associate professors, 47 are assistant professors and
36 department chairmen. After these, in order: president (13), instructor
(12), division chairman (11), associate dean (9), vice president (8) and
registrar (8), assistant to the president, guidance director, and placement
directors•" five each, four directors of student personnel, three lecturers,
two librarians, two assistants to the dean, two directors of graduate study
and one each of miscellaneous administrative positions, such as director of
admissions, provost, etc.
The 982 Campus Representatives surveyed have written a total of 820
books for publication and approximately 12,000 articles and book reviews.
The books are ma:i_nly scholarly studies or anthologies which the representatives have .edited. One Campus Representative reports that he won a Pulitzer
Prize for biography. Many have written textbooks and a number published
novels, poems, children's stories, and one even an opera libretto. Many
have had their Ph.D. dissertations published in whole or in part. Titles
of books range from 11 The North American Book of Icelandic Verse" to a children's book "Pal the Mallard"; from "Man, Motives and Money: Psychological
Frontiers of Economics"· to 11 Intercolonial Aspects of American Culture on the
Eve of the Revolution"'; from "Theories on the Origin of Human Speech in
18th Century France" to 11 The Phenomenology of Moral Experience." Other
titles of interest are: "Lemons on the Rosebush"; "Mr. Pepys of Seething
Lane 11 ; "Herbs,, Hoecakes and Husbandry; The Daybook of a Planter of the
Old South11 ' : nuods, Sex and Saints": "Sociometric Techniques for Determining
Classroom Atmosphere"; "Contemplation in Action: A Study of Ignatian
Prayer."
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Eighteen per cent of the Campus Representatives have held graduate
fellowships awarded by groups other than universities. One-third of all
the fellowships were for study or lecturing abroad, either under the Fulbright program or under other auspices. Ford Foundation and Guggenheim
fellowships in order were next most numerous, followed by fellowships from
the Social Science Research Council, the American Council of Learned Societies, and Woodrow Wilson (nine each of these latter three foundations).
The American Association of University Women, the Southern Fellowships
Fund, Rockefeller, Danforth and Rhodes are also represented.
Sixty-four per cent of the Campus Representatives' studies represent
at least one other fellowship group on their campus. In addition to the
Woodrow Wilson Fellowship program, not a few act as a clearing house for
all graduate fellowships available outside the university. Twenty-seven
per cent represent the Danforth Foundation and 19 are also Fulbright advisers. The majority also act as advisers on graduate schools for all
seniors; a number represent the National Science Foundation and the Rhodes
Scholarships, while still others are members or chairmen of the Graduate
Fellowship Committee, foreign student advisers and NDEA representatives.
A few of the Campus Representatives are directors of honors programs or
chairmen of committees on the superior student.
Thirty-five per cent of the Campus Representatives are active, as
members and officers, in a variety of professional groups. The American
Association of University Professors and the Modern Language Association
are listed most frequently, and many others are mentioned. One representative, Professor Howard Mumford Jones of Harvard, is Chairman of the .American
Council of Learned Societies. Two are directors of summer schools abroad;
two are professional artists who have studios and have had private showingsr
two are college trustees and one is a trustee of a secondary school; one is
a former vice-president of Ibaraki Christian College in Japan. Two representatives have had weekly educational television series, and two write local
newspaper columns; still a third was the Thailand correspondent for a weekly
magazine for four years.
A small number of the Campus Representatives are editors of scholarly
journals or quarterly reviews. One is the director of the Albuquerque
Chamber Music Society and one is the editor of the Encyclopedia Canadiana.
Two have been abroad with ICA and Point Four, and one was on an archaeological expedition to Egypt in 1924. Last, but not least, one Campus Representative is related to Woodrow Wilson through both her rrmher and her
father.
Activities of a Campus Representative:
The following detailed account by Professor Frederick Bracher of
Pomona College is typical of the activities of a Campus Representative
in a liberal arts college.
"Toward the end of September, before the faculty becomes absorbed
in the increasing responsibilities of the college year, the Campus Representative invites department chairmen and key professors to an informal
party where he makes his appeal. He asks that Woodrow Wilson announcements be distributed throughout the departments. He explains any changes
in the rules, answers questions, and urges that all seniors be discussed
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at a department meeting, that specific faculty members be detailed to talk
with promising seniors and nominate those who can be interested in the
poss'ibilities of college teaching.

"At the September faculty meeting, he makes a similar announcement
stressing the fact that unless faculty members take the trouble to nominate,
their seniors have no chance for a Woodrow Wilson Fellowship. ~anwhile,
he has sent news releases to both the student paper and the local press
and has posted Woodrow vJilson announcements on bulletin boards.
"During the first week of October, the Campus Representative obtains
from the registrar a list of all seniors with grades above a B average.
From this, he makes lists of promising majors in each department. He includes these in a letter to each department chairman, suggesting as tactfully as possible that the department may wish to consider nominating some
of the seniors on the list. He adds some advice: don't nominate indiscriminately, don't overlook promising candidates on the list, be sure to note
deadlines. He includes the name and address of the Regional Chairman to
whom nominations should be sent.
"Thereafter, his work is largely advisory. He talks to nominated seniors who want more information about the Woodrow Wilson program. He advises
applicants on their choice of faculty references -- a very important decision,
since not all professors will take the trouble to write good letters of recommendation. He urges seniors to apply for other fellowships and calls
their attention to the National Science Foundation scholarships and National
Defense Education Act fellowships. When a candidate is invited to an interview by a Regional Selection Committee, he may find that the interview date
conflicts with local obligations, or he may have financial or travel problems.
In such cases the Campus Representative serves as middle-man for the Regional
Selection Committee, the student and the college. He meets with the invited
candidates just before the interviews for a short briefing session. After
describing the committee's procedure in reassuring terms, he urges the candidates to calm down and speak up at the interview."

From Douglass, the women's college of Rutgers University, came this
description by Dr. Marguerite L. Richards of her work as Campus Representative:
"The procedure I followed this year to interest the campus in the
Woodrow Wilson Fellowship was rather satisfactory all around. I invited
all departmental chairmen and the Dean of the College to a luncheon at
which views were exchanged, gripes aired, our students' capabilities and
limitations evaluated, and the Woodrow Wilson Foundation's aims clarified •• •
After that luncheon, I made an explanatory announcement at faculty meeting~
published an article in our campus newspaper, invited the nominees to three
gatherings, and asked the Rutgers News Service to publish the list of awards
and to get in touch with the home- town papers of each awardee. I had quite
a long talk with all the girls who had been interviewed and some conversation
with those who had been rejected and given Honorable Mention."!

.
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Dr. Fred Likely
(

Resume of Conference of Testing and Evaluation - University of South Florida,

11-18-1961.
A copy of the program is enclosed.
Dr. Robert Ebel of Educational Testing Service indicated that there were
no new techniques that were revolutionary in testing. He reported that the
punch card type of answer form for objective tests was being used with the
advantages of shorter scoring time and the ease of subsequent item analysis.
Another new type was a test that was of the multiple choice form but included an indication by the student of his confidence in his accuracy. For
example he had a choice of - I think I know - I'm positive I know or I don't
know. These responses are weighted and a resultant increase in reliability
has been found. This reliability is improved over usual classroom test
reliability but not over carefully standardized tests reliability. 'Ihe
University of Minnesota, Michigan State University and the University of Iowa
have a series of bulletins on test construction for the classroom achievement
test. A number of Universities, including the University of South Florida,
have a test construction service for classroom teachers. At the University of
South Florida one member from each department is assigned as a major part of
his duties the responsibility for developing the tests for classes in that
discipline. Emphasis was placed on the major problem in test programs which
is to find out what is the criterion or the objectives of a particular course
or curriculum. Mentioned, but not recommended, objectives were: : 1~ ' Preparing for the next course - 2. Window dressing for political purposes and
3. Studying chemistry to find out some things about chemistry. Operational
definitions are sometimes used to classify by what is the performance
measured on the test. An objective of the course can be so abstract as to
be almost meaningless or it can be quite specific. Objectives in terms of
desired behavior are very useful in kindergarten where learning to tie shoes
is a desired outcome.
At a higher level, desired behavior as an objective
emphasizes stereotyped training more than personality development. Dr. Ebel
thinks that measures of attitude tend to press for conformity and that
students would soon tailor their answers to what had been scored in the
past as correct. He emphasized that students were not un-motivated but were
rather not motivated sometimes in the teachers concept of appropriate motivation. Students don 1 t just sit, they sit and do something. He reported that
in one study of the relative utility of practice in writing and practice in
reading upon subsequent writing that practice in reading was more helpful
than practice in writing. He thought that some tests measured general intelligence rather than the content of the course and thought that external
examinations which are those made by somebody else rather than the instructor, either within the college or by some other agency, were being more
and more used and he felt that this development would continue.
Dr. Lewis Mayhew of the University of South Florida , reported a
University of Chicago study which showed that grades in class and scores on
a machine scored external test differed according to sex. In class
appraisal girls did better and on the machine scored test the boys did better.
A later speaker commented that the results here were because the instructors
were grading on the curve with the girls and Dr. Mayhew thought that male
teachers preferred appearance, cooperative attitude and legible handwriting
of girls. Although examinations may increase tension a certain degree of

tension increases learning, Dr. Mayhew thought that evaluation should be
separated from teaching. Although we rely on our impressions and use
interviews to evaluate people, one study showed that interviews correlated
at a zero level with performance on the job and that the longer period of
time a person had been interviewing the less his prediction was apt to be
useful. He discussed why college testing in classrooms was poor and
recommended a change of attitude toward testing in keeping with usual test
construction which must first be based on a clear cut understanding of objectives of the course. He recommended that questions be answered by the
instructor in writing before he gave any questions to his students. In
contrast with Rollins system of a twelve point grading system Dr. Mayhew
felt that a five point grading system was too many and that a three step
grading system should be used in the evaluation of individual essay tests.
He recommended this even if a five point grading system was used by the
college. He thought that you could separate tests measuring knowledge,
cognitive skill, affective attitude and psycho-motor skill. He thinks
colleges will have grades aslong as colleges are doing a job of certification for degree or other certifications of competency. Reed College in
Oregon does not have a grading system but they have a group atmosphere so
that students who get behind will soon drop out of school. He describes
testing as sorting performances into groups - this is the primary function
and this sorting should be done consistently. Testing is a sample that is
related to some other type of behavior. The test writer must know the
object of the course. '!here should be testing before in order to see
progress by comparison. A student can receive more individual and therefore
appropriate attention to his needs as a result of grouping by tests.

Dr. Paul Dressel of Michigan State University, spoke of testing and
its use in self-evaluation by individuals and also by colleges. A
comparison must be made in connection with the context of the occurring
behavior. He feels that colleges are not as unique as they sometimes
think they are and that more uniformity of testing would be of value in
improving and appraising standards. He recommends external examinations
on a national basis for introductory courses. He feels that this could be
used for accreditation of colleges. He said that since 1858 the British
have used external exams for degrees at the University of London regardless
of where the student had studied or the means that he had used to obtain
the knowledge. He felt that the threat to the autonomy of the instructor
was perhaps overrated in that this can be managed with improved understanding
of the goals of particular courses. He recommended that the question not be
one of whether you teach or whether you test but in terms of learning and
the recognition of learning. With multiple choice tests you do not get an
indication of creativity and this needs to be measured in a different way.
He feels that colleges are oriented toward security for the student and
perhaps for the teacher rather than being oriented for opportunity. He said
that if a student is docile and does the work that is assigned he will get
a degree in four years. He seemed to feel that some students could do this
amount of work in much less time and should be given the opportunity. He
cited a program where students were deficient in algebra and were sent for
remedial work. They were told that they could take the examination when
they were ready and they found that some students were able to do this in
two weeks where the course had been previously continued for all students
for one term.

-·
Dr. John Folger who worked with the Southern Regional Educational
Board for several years and three months ago became the Dean of the
Graduate School at F.S.U. led a discussion on institutional research.
This research may refer to investigations of budgeting, faculty needs,
administrative problems and self study. He indicated that in colleges as
in industry sometimes it was necessary to include top management evaluation,
as well as, other members of the organization. He reported that in a study
of 25 self study programs there was very little objective data and that the
tests were not used to any great extent. He reported that at the University
of Mississippi there had been an effort to use tests to try and predict performance on instructional programs in chemistry. Lists of students who
deviated either on the positive or the negative side from their expected
performance according to background and admission tests, were obtained. No
action was taken when these were presented to the Administration, but the
next year they were sent to the Chemistry Department along with what the
students did in other disciplines. '!he Chemistry Department became very
interested in tM_s data and used it to improve their own evaluation of
students and their course sequences. Obtaining this progress and this cooperation was said to take four or five years in this particular case.
Evaluation of performance of programs in institutions is usually found only
where the program is new and the evaluation is being used in part to justify
the new expense. It has been used to evaluate independent study programs at
Morgan State College in Baltimore and at Antioch. Tests can be used to:. pr.eci;l,c:t the students who will do well in independent studies in comparison
with other students who need more structure and assistance from the instructor. At Morgan State College they found that there was more correlation with the history of the student than with his test scores. A
Jroblem in institutional research is that the data is often so specific to
one particular college or one particular time in that college. It was
recommended that data be collected in a similar way at different colleges
over a period of time as a necessity for generalizations that might apply
beyond the particular place and time. It was reported that Horst at the
University of Washington had claimed that he could predict with the former
grades and the test scores the performance in 90% of the grades of a college
student. The formulation of predicted averages is done at many colleges
according to Dr. Folger. The use of ability tests and the high school
record will predict college performance fairly well and other factors do
not seem to improve this prediction. Tests do not predict grades of
graduate students at F.S.U. or at some other colleges. Dr. Folger thinks
that the unreliability of grades themselves prevents higher prediction by
tests. As admission standards rise in undergraduate schools and has been
noted in graduate schools there will be lower prediction from ability tests
since all of the students will have enough cognitive ability and motivation
will become more important. The information that is obtained in institutional
research is so often a kind that is not cumulative because it is not comparable with other research that has been done.
Dr. Dressel spoke later on the need for testing as essential in a
democracy where available education for potential students is a must and a
placement in our society should be appropriate for the development of the
society. Testing can help a recognition and reconciliation of individual
wishes and societies needs. Errors can be reduced in placement but never
eliminated. He thinks that the consensus is more reliable than individual judgment and that joint efforts can both clarify and utilize the
individual in society. He thinks that every appraisal should have critics
and that it is necessary since the field is a developing one. He reconnnends
that any appraisal needs repetition and appeal for a decision based on tests.

4.
Dr. Hoffman of Queens College who wrote an article in Harpers against
the use of tests gave an anecdotal and amusing talk that was rather naive
but quite pointed in its critique. For example he was afraid that the
testing programs would filter out the creative since there is some
evidence that the creative individual may not score terribly high on an
intelligence test. Typical of his reasoning he wished that something
could be done about this. He did not offer any suggestions as to how to
identify the creative individual but felt that testing perhaps should be
abolished and that then comebody else would be able to identify the
creative individual.
'!here will probably be a summary prepared and sent to the people who
attended the Conference. Of course, I have not covered all that was said
but this resume includes most of what was said that I deemed important
with the exception of a joke or two.

